This book captures the essence of the Rebuilding Bridges
intergenerational music programme. It tells stories of the
interactions between children, residents, childminders, care
staff, musicians, artists, and researchers involved. Inspired by
the Learning Stories approach used in early years education,
each intergenerational story in this book is comprised of a
short descriptive narrative of the event, quotes or written
reflections from those involved and photographs or images
from video footage taken during the sessions. The creation of
these intergenerational stories pays attention to the nature
of the interaction and how children and older adults formed
connections through play, creativity, and music.
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Rebuilding Bridges was an intergenerational music programme
involving young children visiting older adults in three
care home gardens in the autumn of 2021. Following the
UK restrictions imposed at the beginning of the COVID-19
outbreak, intergenerational programmes were required to
stop their activities or transition to virtual or distanced models.
Using music to encourage connection between children
and residents, the Rebuilding Bridges programme aimed
to develop new practices for ‘socially distanced’, in-person
intergenerational programmes.
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Rebuilding Bridges: A ‘socially
distanced’ intergenerational music
programme
Rebuilding Bridges was an intergenerational music
programme involving young children visiting older
adults living in care homes over the autumn of 2021. The
programme took place in the gardens of three care homes in
the Torbay area of the Southwest of England. Children, aged
0-4, and their childminders visited residents, including those
living with dementia, for 1 hour each week, over 8 weeks.
During the sessions, participants played music together,
sang songs and engaged in creative activities. The sessions
were led by two social musicians and a different emerging
artist at each care home.
Due to the ongoing Covid-19 pandemic, the musicians,
artists, children, childminders, and researchers evaluating
the project stayed in the garden of each care home, whilst
residents sat indoors in a communal lounge area. A patio
door was opened between the residents inside and children
and adults outside so both groups could be seen and heard.

Image left
Residents were
supported by care
home staff to take
part in the musicmaking
Image right
One sunny day, two
residents joined the
group in the garden
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Intergenerational programmes have become increasingly
popular within the UK in recent years. This is due to the
growing evidence of their effectiveness. For instance,
research has consistently shown that participating in
intergenerational programmes can enhance older adults’
wellbeing and young children’s attitudes toward aging and
older people (Stewart et al., 2021).
Studies have also shown that intergenerational programmes
incorporating music can:
- increase interaction between generations (Belgrave,
2011)
- promote learning from and with another generation
(Beynon and Alfano, 2013; Quinn and Blandon, 2020)
- improve preschool children’s language and literacy
(Detmer et al., 2020)
- enhance self-esteem and reduce loneliness, 		
particularly for older adults (Belgrave, 2011; Jenkins,
Farrer and Aujla, 2021; De Vries, 2012)
- develop empathetic understanding (Pieris, 2020;
Kirsh, Frydenberg and Dean, 2021; Hayes, 2003)
- provide cognitive stimulation for people living with
dementia (Gigliotti et al., 2005).
7

In the UK, there is a growing need for connection between
generations. Recently, members of parliament from all
parties recognised that there are limited opportunities
for different generations to mix in a meaningful way. They
suggested that this increasing generational separation
is damaging for individuals and society, as it results in a
lack of shared understanding and intensifies the risk of
loneliness and ageist stereotyping (Dalton et al., 2019).
These effects are likely to have been exacerbated by the
social separation required during the COVID-19 pandemic.
Following the restrictions imposed at the beginning
of the COVID-19 outbreak, most intergenerational
programmes stopped or modified their activities to
avoid in-person contact. Some programmes switched to
virtual meetings over video call, whilst others facilitated
exchanges of postcards, letters and artistic creations
between younger and older participants. There is some
evidence that virtual intergenerational programmes
may be effective and convenient (Belgrave and Keown,
2018; Canedo-Garcia et al., 2017). However, for people
living with physical or cognitive impairments, such as
dementia, virtual interaction may be difficult (Tan, Tee
and Seetharaman, 2020). As a result, there is a desire for
some intergenerational programmes to return to in-person
activities if it is safe to do so. Using music to encourage
connection between children and residents, the Rebuilding
Bridges programme developed new practices that may be
used within ‘socially distanced’, in-person intergenerational
programmes in the future.

Image above
Children waited
patiently for decorated
boats from the
residents

8

9

About this book
This book captures the essence of the Rebuilding Bridges
intergenerational music programme by telling stories of
some of the interactions which occurred between the
children, residents, childminders, care home staff, musicians,
artists, and researchers involved.
Traditionally, evaluations of intergenerational programmes
have assessed the benefits they provide to participants. In
doing so, the nature of interactions between younger and
older generations has received limited attention (Melville
and Hatton-Yeo, 2015). This book recounts moments of
intergenerational interaction. For this reason, I have called
these narratives intergenerational stories.
The intergenerational stories were generated as part of a
research project of the Rebuilding Bridges programme.
As one of the researchers, I observed sixteen of the
intergenerational sessions between September and
December 2021. During the sessions, I took photos and
video recorded parts of the interaction. I wrote notes and
documented interesting moments in the form of descriptive
vignettes. These short narratives form the basis of each of
the stories.
Alongside each of the descriptive narratives, quotes
from post-session conversations, written reflections, and
interviews with musicians, emerging artists, childminders,
care home activity coordinators, and some of the residents
involved are included to form the stories. In some instances,
pseudonyms have been used instead of participants’ real
names to protect annoymity. There are also examples of
songs created during the project and two ‘found poems’
produced by one of the musicians, Hugh Nankivell, from his
written summaries of the post-session reflections.

collaborative conversations with the child, their family and
between staff about the learning which occurred (Carr and
Lee, 2012; Tom Drummond, 2022). Whilst this book does
not exclusively focus on children or learning, the process
outlined by the Learning Stories approach was followed.
The Learning Stories approach includes four components:
Describe – describe something that happened
Discuss – discuss what happened with someone else
Document – capture different perspectives about 		
what happened
Decide – reflect on what the story might tell us 		
(Carr, 2001)
The first two components, describe and discuss, were
embedded into the programme through post-session
reflective activities. This book addresses the third ‘D’,
documenting the stories told. The final component,
what the stories might tell us about intergenerational
programme is purposefully left open to create space for
future re-imaginings. This also reflects the act of storytelling
itself, through which events and their meaning evolve
as different people speak, write, or read about them. As
you read this book, you may consider yourself part of this
coming together.

Image above
Children,
residents, staff,
childminders,
musicians and
artists all played
together.

The creation of these intergenerational stories was inspired
by the Learning Stories approach used within early years
education. Learning Stories are short written pieces,
often accompanied by visuals, that involve deep listening
and attention to what a child says and does, followed by
10
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A multicoloured picnic
blanket is laid at the foot
of the patio doors to the
care home lounge. On
the blanket is a colourful
array of people and
percussion instruments
including shaky eggs,
glockenspiels, bells, and
tambourines. As we sing
songs, the instruments
are picked up and
replaced continuously,
in a whirl of children and
childminders moving
from the blanket to
the patio doors and
around the garden. The
residents are inside,
arranged in chairs facing
the open doorway.

Connecting across the
threshold
Although children and residents were separated by the
boundary of the patio door to maintain social distancing,
in this session, bubbles, balloons and children’s bodies
momentarily crossed the threshold to connect them.

In the middle of a song, one of the childminders, Annmarie,
appears with a black bin liner filled with orange and yellow
balloons. They are already inflated, with silvery string tails.
One of the children, Lilith, takes a balloon from the sack and
gives it to one of the other children, Rosie. They hover at the
threshold of the lounge together. When the song finishes,
Lilith starts handing out more balloons to others sat around
the blanket. Hugh, one of the musicians, suggests that it
would be nice if he passed one of the balloons inside, and
without hesitation Rosie steps into the care home lounge.
She passes her orange balloon to Peggy who is sat directly
in front of the patio doors. There is a second of anxiety as
this is the first time someone, or something, has crossed this
boundary. But in an instant, before anyone can say anything,
Rosie gallops back out through the doors, a smile beaming
across her face.
Image above
The childminders blew
bubbles into the care
home as the children
were helped to join in.
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Bottles of bubbles, lined up neatly in a
cardboard tray, are added to the centre of
the blanket. Childminder, Paula, holding
Henry in her arms, sits down on it to keep
13

it from being whipped up by the wind. Henry is a 1-year-old
wearing a full-body, blue waterproof. He leans across and
picks up one of the colourful bubble bottles.
After Paula prevents him from putting it in his mouth,
she tries to open it. The lid puts up resistance. Another
childminder, Tori, tries to help. They both tug at the lids and
once opened, they give the wands several dips in the soapy
mixture, place pursed lips near the loop and blow bubbles
into the air.

fetching another bottle to blow some more bubbles over
the threshold. Bubbles, balloons, and children’s bodies,
though only momentarily, cross the threshold and include
the residents in the activities.

Others join in, and soon the air above the blanket is thick
with bubbles. They float upwards, drifting with the wind,
dancing in multiple directions at once. Meanwhile, Hugh
adapts the song ‘She’ll be coming round the Mountain’
which he is singing:
She’ll be blowing bubbles with Henry when she comes.
She’ll be blowing bubbles with Henry when she comes.
She’ll be blowing bubbles with Henry
Blowing bubbles with Henry
Blowing bubbles with Henry when she comes.
Some of the bubbles drift into the lounge. Alan, a resident
sat to the right of the doorway in a grey bobble hat and
light grey jumper, traces them as they move through the
air and then dissipate or settle. His elbow presses into the
arm of his wheelchair as it supports his chin resting in the
palm of his hand. Lifting his head, he follows the bubbles as
they float towards the other residents. Hugh notices these
bubbles have blown into the lounge and encourages the
childminders to come closer to the door. Getting up from
the blanket, they stand at the threshold and blow. Henry is
also brought to the doorway and Hugh repeats the verse.

Image above
Rosie and Zayn stayed
in the doorway, close
to the residents and
musician, Hugh.

Eager to join them at the doorway, one of the children,
Zayn, rushes to find somewhere safe for his orange balloon,
so it doesn’t blow away. He squeezes through the legs of
the adults at the doorway and passes his orange balloon to
Alan before crossing back over the threshold and joining
the line of adults to blow bubbles into the lounge. The song
ends and everyone but Zayn retreats from the doorway.
When his bubbles run out, he runs back to the blanket,
14
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Peggy: “Yeah we [the residents] always have a
little talk and say about the children jumping
in and out, blowing bubbles, and they drew us
some pictures the other day, so I liked that. It’s
on the wall downstairs”
Lois: When the bubbles and the pictures came
in, how did you feel?
Peggy: “Well I think it makes you happy that
you are part of the universe, you know, you are
doing something with somebody.”
“In the area that we had available to us, [there
was] that door, and the children sort of knew
where the line was even though we hadn’t really
emphasised that to them. They knew that this
is where we can go, and this is where we can be,
we can give them a wave and dance for them…
and as the weeks went on, they became really in
their comfort zone.”
Michelle, childminder

Image above
Residents Alan and
Peggy watched intently
as the the children
played.
Image right above
The childminders initially
blew bubbles at the
children from the picnic
blanket.
Image right below
Bubbles were blown by
the wind into the care
home lounge.
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“We talked, after the other sessions, about
music being the kind of linking through the air
waves…and of course, yes, balloons and bubbles
do it. I thought it was really lovely when the first
time the bubbles were there some accidently
went into the room, before they came up and
blew them into the room. And Alan, I noticed
he was just watching them going over as they
came in. It was really lovely as another kind of
connection…so yes, I felt like, I don’t really know,
I mean ‘where are the boundaries?’. It felt like
that kind of liminal space was reducing.”
Hugh, social musician

17

Hair-do day
Reach became a key word across the project, symbolising
the residents and children extending across the two
spaces in many different and unexpected ways. On this
day, one resident physically reached out.

Steph, a resident, arrives late to the session. It is a moment
in-between songs and Hugh stands at the threshold taking
requests for the next song from the children. He notices
Steph arrive late, says hello and relays to everyone outside
that she was having her hair done.
‘Does someone want to come and see Steph’s new
hairstyle?’. Hugh stops her as she walks over to her armchair
and asks if she can come closer to the door so the children
can see. With surprising speed, she moves across the
wooden floors of the lounge, following her zimmer frame.
Hugh moves to the side of the doors as Steph and the
children meet.
Steph is an energetic and animated resident, who has been
known during the sessions to dance, sing enthusiastically,
and encourage the other residents to join in. As she arrives
at the door, she says warmly to the children, ‘Have you come
to see my hair-do? Oh, I hope my face doesn’t frighten
you’. To which Hugh eagerly replies, ‘No! Your beautiful
Steph’. She smiles bashfully at the complement. Clearly not
frightened, Benji looks up at Steph and she leans down over
her zimmer frame to see him.
Looking across to the childminders sat in a semi-circle
around the patio, she asks “Are they going to sing to us?’.
Before they can answer, she leans down
Images above
and reaches out to Benji. Karon, the care
Steph was excited to
home activity coordinator, arrives next to her
finally see the children
up close.
at the door. I am not close enough to hear
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what she says to her, but presumably, given Steph’s slightly
disgruntled look, she reminds her to be careful.
Hugh introduces the next song as ‘Five Little Monkeys’ and
pulls out a green hand puppet with little brown monkeys
on the tips of each finger. Putting it on, he waves to Steph
and then the children, showing them the puppet. Knowing
her cue, Steph says comically to the childminders, ‘Shall I go
sit down now and be quiet?’. ‘Shall I go sit down now?’ she
repeats, leaning over her zimmer once again to speak the
children. She then turns and shuffles back to her armchair.

“Yes, I think it’s wonderful when they come to visit. It shows that they’re people - we’re all people,
some of us may be old and very old, and some
may be young, but we’re all people.”
Stephanie, resident
Lois: Are there any moments, for you, that stood
out as being connecting?
Rebecca: (without hesitation) When Steph had
her hair done and came to the door.
Rachel: Yeah!
Rebecca: She was so happy on her zimmer
frame, and she really didn’t give two hoots
about COVID. She just wanted to reach out,
didn’t she?
Viv: yeah
Rebecca: That’s something that sticks out in my
mind because she couldn’t, but she wanted to.
It’s almost as if she is the monkey of the home!
Transcript from a group interview with
childminders
“I feel like a lot of relationships were made that
were lovely to see…when Steph came to the door
and Benji reached out and she reached out, that
was a lovely moment, and that was a connection
made.”
Verity, emerging artist

Image above
The children and Steph
stayed at the threshold
together until the next
song began.
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“Stephanie loved it, as Stephanie always does…I
was just worried about Steph with her frame, I
had visions of her going down the step with it.”
Karon, care home activity coordinator
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Alfred the Gorilla
From the very first session, the musicians personalised
some of songs to include the residents’ and children’s
names. At one care home, over the course of a couple of
weeks, memories from one residents’ childhood were
made into a new song.

Image above
Using lyrics, Maureen
sang along with the
musicians

It’s a bright sunny autumn morning and the two musicians,
Steve and Hugh, emerging artist Harry, and I stand in the
garden waiting for the children to arrive and the double
doors of the care home lounge to be opened. Hugh, Steve
and Harry are rehearsing a new song in the middle of the
grass, huddled around a music stand. They are rehearsing a
song Hugh has written about Alfred the Gorilla.
Maureen, a resident, had told me about Alfred the Gorilla
last week when I mentioned I was from the University of
Bristol. Whilst explaining the research to her, she spoke
about her son living in Bristol and remembered about
Alfred. Alfred was a gorilla and resident at Bristol Zoo during
the war. “He was very popular”, she emphasised. She told
me about visiting him with her mum and knew that when
he died, he was preserved and put on display.
After the session I had told Hugh and Steve about the story,
and we sat on the patio steps and researched Alfred. When
on display in the 1950s, Alfred had been stolen by some
university students and been held for a weekend. Alfred
22
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attended their party, before being returned anonymously.
Until 2010, no one had known what had mysteriously
happened to Alfred that weekend. When one of the
students who had taken him passed away, the secret was
revealed by his family. We agreed Hugh would turn this into
a song and I would print pictures of Alfred, one of him in the
museum and one at the student party, to show Maureen
and the children next week.
As Hugh, Steve and Harry finish rehearsing the song,
Carmel, the care home activity coordinator, opens the patio
doors. We give her a copy of the lyrics and the pictures, and
I watch through the window as she gives them to Maureen.
She looks intently at the pages, trying to work out what
they are, and then is delighted. As Carmel turns to walk
away, Maureen shouts ‘My glasses”, “can you get my glasses
please?”
Intermittently during the session I look through the window
and spot Maureen studying the pages. She holds them in
her hand and glances back at them often, clearly reading
the words. When Hugh introduces the Alfred the Gorilla
song, he tells the children the story, and I pass around some
extra copies of the pictures. They huddle to look at them
and one replies, ‘he’s big!’.

Image above
Maureen eagerly
anticipated the
performance of her
song

Maureen gets up from her armchair to make her way to the
door. This doesn’t usually happen and Carmel rushes to get
her a chair. There are three children sat on the floor in the
open doorway with a drum and glockenspiel.
Papers in hand, Maureen sits ‘centre stage’ in the middle
of the doorway and sings along to the tune. Her head bobs
and her foot taps in time to the music. She also plays a
castanet in her free hand. The story of Alfred captivates us
and is woven together with the music, lyrics, pictures, and
instruments as we sing.

Images left
The children were
also given pictures
of Alfred the Gorilla.
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“Oh my pet song, it’s very good. Because I went
to see him when I was a child. I saw him when
he was alive [in the zoo], and I saw him when he
was dead – we went up to the university to see
him. We were shocked when he was not there,
but then he came back. And he was lovely.
I remember my childhood with that [song].
[When singing the song] you remembered
how he was when you spoke to him in the
zoo, because, how shall I say, he was very
entertaining. It was a big highlight in our life,
Alfred the Gorilla, because he was so big and we
loved him.”

‘Alfred the Gorilla’ Sheet Music

Written by Hugh Nankivell and the Rebuilding
Bridges Team
Alfred The Gorilla
lyrics by Maureen and Hugh
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“The gorilla one, that always sticks in my
mind because you handed out the sheets
and obviously it was really interesting…I
think probably because it was so unique and
different, that’s probably the one that stands
out.”
Laura, childminder
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Maureen, resident
“The most important thing that we can do is
listen…to understand what is going on, to react
to what is going on, to be genuinely interested
in what anyone is saying or doing at any time.
And that can lead in to finding things to help
the session grow. So for us, for instance, we were
playing a lot of nursery rhymes and found a lot
of animal things came up and then animals just
abruptly became the theme of the meetings…
and that all came about because we listened to
the story of Alfred the Gorilla…Listening, not just
in a musical sense but on an emotional level is
an incredibly powerful way of building any form
of connection.”

music by Hugh and the Rebuilding Bridges Team
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Verse 2
His taxidermic form was put on display
After Alfred sadly died at the age of twenty
He was displayed in Bristol Arts Gallery
Where he continued to act as mascot for the city
Verse 3
But later his body one day was stolen
And Alfred went missing for a whole weekend
No-one knew anything about where he had gone
But then on the Monday he was returned
notes
1 ) Verses 2 and 3 don't exactly scan with verse 1 , but you can find a way to conect them up!
2) Please make an intro and have some solos if you like, and if you know a bit more of the
story then make up a new verse!
3) Originally accompanied by accordion, alto sax, ukulele and percussion, but you can play
it with any instrument - have fun!
Composed November 2021 at Pendennis Care Home, Paignton with the Rebuilding Bridges with Music team.
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A Weather Report

Written by Hugh Nankivell
A chronological account from my weekly Rebuilding Bridges
notes. We managed to have 22 intergenerational sessions outside September - December 2021.
Not all the sessions had a mention of the weather, but those that
did are featured here in this ‘found poem’.

Image left
Children decided to
come up to the door
to see the residents.
Image below left
A range of instruments were provided
for children and
residents to enjoy.
Image below right
Alan often sang and
joined in with the
music-making.

Windswept wet
Bright Brixham light
The rain stayed off until the end
The sun shone
Good weather again
Mostly sunny, light brief rain
Lovely weather
Warm out in the garden
Rain held off, wind held up
Overcast sky
Drizzly, damp
Grey and slightly drizzly again
Grey and sunny and misty rain
Showers that were promised didn’t arrive
Bright sunshine, wonderful cloud formations
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Waving through the
window (at our friends)
On a wet and windy day, children made pictures to give to
the residents. This provided inspiration for the exchange
of paper boats across a painted canvas sea later in the
project.

Arriving at the care home, after we sign in, show our
negative test result and take a temperature reading, we
gravitate towards the gazebo. The gazebo is the natural
meeting spot for the children and adults whilst we wait for
the residents to assemble in the lounge and for the patio
doors to be opened. Steve, Mo and I approach the doorway
as Paul, the care home activity coordinator, sticks his head
out to say hello. Not all the residents are in the lounge yet,
but this provides us with an opportunity to learn some of
the residents’ names. Names seem to be important to this
project.
Some of the children and the other musician, Hugh, are
ill today so there is only a small group of children. Steve
plays his ukulele, giving the session a calm vibe that sits
well with the grey weather. The wind occasionally throws a
temper, blowing the chequered picnic blanket into the air,
displacing instruments and bodies.
The blanket gets moved away from the patio doors, out of
view of the lounge and under the shelter of the gazebo.
Drawing materials emerge. Pastels and paper are instantly
picked up by the children and they start
Image above
to make coloured lines on their pages.
Willow waved to Peggy
Zayn tells me he is making a rainbow.
after giving her a
picture she had drawn.
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Lilith has finished her picture and goes back towards
the doorway where Steve is playing and singing for the
residents. She stops, turns to me and points inside at the
residents. I’m not sure if this is a question or statement of
intent. I ask who she would like to give her picture to, and
she points again. Before she goes up to the door, she lets
me take a photo of her picture, displaying it proudly. She
then joins Steve at the threshold. By now the other children
have finished and they all stand in a row at the door, holding
their pictures at chest height to show the residents. In turn,
each of them points to someone to give their picture to. Paul
handles this personal postal service role well, coming to the
threshold, talking to the children about who their picture
is for and then delivering it to the ‘chosen’ resident. The
children watch as their drawings are delivered. Meanwhile,
Steve narrates the exchanges through song.
Rosie’s made a picture for Lynn
Rosie’s made a picture for Lynn
Lilith’s made a picture for Anne
Lilith’s made a picture for Anne
Zayn’s made a picture for Alan
Zayn’s made a picture for Alan
There’s a pause as one of the children, Willow, decides which
resident to give her picture to. Steve strums the tune to fill
the gap until she points to a resident.

At this point Lilith arrives with another picture. She
confidently strides up to the door and points at Bob, one of
the residents who hasn’t received a picture yet. She waits
and watches as Paul delivers the drawing and Steve sings
the song. As soon as it is delivered, she rushes back to the
blanket to make another.
The session is ending, and Steve starts to sing the ‘Goodbye
song’. This song is the last song of each session and there
is urgency from Lilith to finish yet another picture. Holding
the paper firmly to the blanket to prevent it from being
blown away by the wind, she picks an orange pastel and
draws some lines resembling a person. She runs back to
the door and stands amongst Steve and the other children
who are waving goodbye to the residents. Steve notices she
has another picture and intertwines the previous tune into
the Goodbye song seamlessly. Paul comes to collect the
drawing as she points at another resident. Lilith is smiling
and dances along with Steve as he sings once more.
Image below
Lilith was proud of her
drawing, which now
hangs on the wall of
the care home

Willow’s made a picture for Peggy
Willow’s made a picture for Peggy
Paul delivers the picture to Peggy. She is sat quite far back
in the room, with a blanket draped over her lap and a
tambourine in one hand. Peggy has limited vision, so she
holds the picture close to her face to look at it. Meanwhile,
Paul explains the drawing and that Willow has given it to
her. She waves to Willow, and Willow waves back.
Willow is holding a long multi-coloured rainmaker and
shakes it whilst the exchange is happening. Noticing her
playing, Steve encourages everyone to listen to Willow and
she performs to the residents, turning the stick upside down
to make a soothing hissing sound.
32

33

“We still got that connection. We adapted the
approach and the musicians found different
ways to interact. And there was passing over
the boats at one point and exchanging things
– that was rather nice. Of course, the children
could come to the door and they could say ‘oh’
and point to the resident they wanted to pass
something too and vice versa. So, yeah that was
very very good.”
Paul, care home activity coordinator

Image above
Image below
Music narrated the
Zayn said that the
delivery of the pictures. coloured lines on
his drawing for the
residents were a
rainbow.
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“I love a metaphor so often in catch-ups postsession I’d create a phrase or a word, something
that I felt summarised what the session had
been like that day. And one of the days I was
really struck by the metaphor of the sea. Initially
it was because I felt that each session is an ebb
and flow, so we all come together and crash
on the sort of shore that is the barrier between
the two of them. We’d come and make a sort
of ruckus, froth, and foam of the waves and
then we’d retreat again and the children would
go and do their own thing…so yeah it was that
always coming to the door and away from the
door that, for me, felt very tidal. Also, for me,
it was as individuals. I personally found that
sometimes I was able to be really in it, and that
was the wave approaching, and sometimes I
was struggling to be involved and maybe I was
feeling shy or feeling overwhelmed, so I was then
retreating. So, I think both as collectives and as
individuals we have this movement, wave-like
movement. And that connects to the project as
a whole, because we were obviously building
bridges over the ocean and over the turbulence
of the world, and the turbulence of either
growing very old or growing up.”
Mo, emerging artist
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There’s an ‘ouchy’ on my
finger, is there one on yours?
In this session, an improvised song playfully acknowledged
that everyone, not matter what age, can be hurt.

As we wait for the children
to arrive, I ask Karon if it is
possible to speak to some
of the residents about the
programme. She disappears
behind the doors and moments
later John appears, ready in
his coat. John steps outside
holding onto the frame of the
patio doors to steady himself.
Karon pops out behind him and
places a mask over his face, ‘just
to be on the safe side’, before
closing the patio doors behind
him. I ask him a few questions
about the programme, what he
has enjoyed and what he would
change. We chat for a little
while.
The residents don’t usually venture outside and as we talk,
I sense some unease in John who perhaps feels that he
should go back inside. Karon appears and helps him to
turn around and step back through the door. Again, John
steadies himself on the door frame. Karon reminds him to,
“be careful” and he retracts his hand away instinctively, as if
the door were red hot. I notice his thumb nail is a blackish
purple, and he tells me he’d trapped his finger in the door
frame a few days before. Showing it to me, he gives a warm
chuckle, making fun of himself.
The session begins when the children arrive, or more
specifically when Hugh and Steve start playing music. We
sing several songs. The children stand at the door, sit on the
blanket or climb on the wooden garden chairs arranged in a
semi-circle around the blanket’s perimeter. Ruby sits looking
very sorry for herself. She is supporting her elbow to keep
her hand in the air. She says she has a poorly finger. Verity,
an emerging artist, and I are both reminded of John, and
simultaneously say that John also has a
Image above
poorly finger. We carry on singing.
Benji caringly
In-between songs, Benji motions to Hugh,
pointed to a small cut
pointing to his leg as if it were hurt. Steve
on Hugh’s hand.
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suggests we sing ‘Ring, a ring, a roses’ because it is a song
about being poorly. When the song stops, Benji tries to get
Hugh’s attention again. This time, Benji points at Hugh’s
hand and tells him “you’ve got an ouchy on your finger”. “Oh
yes I have’ replies Hugh, before taking his hand out of his
accordion strap and leaning inside the doorway to show the
residents his finger. “I’ve got an ouchy on my finger as well,
Benji’s just spotted it.’ From the blanket, Ruby pipes up, “and
I have!”.
Someone says, ‘there’s a song in that’ and Hugh and Steve
start to devise some lyrics. Hugh sings,
I’ve got an ouchy on my finger
I’ve got an ouchy on my thumb
I’ve got an ouchy on my finger
I hope that no one’s got one on their bum!
Although improvising, Hugh and Steve sing the last line in
unison with cheeky grins, as if they had read each other’s
minds. There’s a roar of laughter from the group and Hugh
starts the song again, this time with everyone joining in.
I’ve got an ouchy on my finger (so has Benji)
I’ve got an ouchy on my thumb (so has John)
I’ve got an ouchy on my finger
I hope that no one’s got one on their bum! Haha!
I hope that no one’s got one on their bum!

It felt (again) as if the music was the glue that
kept stuff flowing but was also able to be documentary…This came from Benji asking about
the ‘ouchy’ on my finger, and Ruby having a
sore finger and John having a sore thumb.
Steph loved the last line and sang it really loud.
We also stood either side of the door, so that
folks could hear us inside and out, but the children could come right up to the door and have
engagement. The music genuinely was what
allowed these lovely connections to happen.
Hugh, social musician – post-session notes
“I think [I feel] like I’m united with the children,
as part of them you know [when we sing]. It does
me the world of good, I love it.”
John, resident
[The ‘ouchy on my finger’ song] was the one for
me. This was quite profound because I looked at
that really generally…It was a really subtle sort of
acknowledging that we all hurt, and only when
we do that can we even begin to approach healing. So, I thought that was really lovely that song.
Steve, social musician

Images above
Hugh and Steve enthusiastically
lead everyone as we sing, ‘there’s
an ouchy on my finger’
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The care home garden is quite sheltered from the wind and
gets the sun just at the time we arrive for the session. But
today it’s noticeably colder than usual and all the residents
have blankets covering their knees.

Blankets, barriers and
bobbing to the music
On one particularly cold day, a child and resident danced
together in the doorway.

Part way through the session, one of the residents, Janet,
asks for another blanket and Carmel, the care home activity
coordinator, jokingly drapes it over her head before pulling
it down and tucking it around her shoulders and legs. We
come to the end of singing Twinkle, Twinkle Little Star, and
Hugh has an announcement. “I’d like to tell you that Janet
has two blankets on now!”
Edith climbs the steps and goes to the care home doors to
have a look. There is a metal handrail placed in the centre
of the doorway and she stops there, holding onto it for
support. Although perhaps not the physical support it is
intended for. She looks tentatively around the corner into
the lounge at the residents sat in their armchairs. Swinging
off the handrail, she leans in further to have a look at Janet
covered in her blankets.
Hugh starts to sing,
Janet’s got two blankets on to
keep her warm,
Janet’s got two blankets on…
He pauses and Janet chuckles,
shouting ‘he doesn’t know what
to sing!’ Hugh laughs, “No I don’t”
and we all laugh. Hugh sings the
line again, trying to get ideas.
Janet’s got two blankets on…?
He looks around for inspiration or
for us to finish his sentence.
‘…to shield her from the storm!’
remarks Steve.
Image above
Janet often joined in with
the music-making.
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Hugh sings the verse again before it is time to pack the
instruments away.
The other children all assemble on the picnic blanket to start
loading the instruments into a plastic storage box. Hugh
and Steve move away from the doorway to help, but Edith
stays. She swings on the handrail and seems increasingly
comfortable in the space, looking in at the residents whilst
twirling around.
Before the next song starts, a couple of the children join
her at the door. One of the residents, Marie, comes to the
doorway and bends down to speak to them. Hugh fires
up, starting the singing again but this time leading all the
children and childminders around the garden to warm up
whilst they sing. The two children follow Hugh, but once
again, Edith stays.
She has started holding hands with Marie and their arms
sway together to the song. They make eye contact before
Edith looks back to see what everyone is doing in the
garden. Marie gestures as if to ask her if she wants to go
outside. Edith nods and they step out from the doorway, still
holding hands. Edith leads, but then waits patiently, turning
back to make sure that Marie crosses the lip of the threshold
safely.
They move to the top of the steps together as everyone
returns to the picnic blanket placed below. One of the
children, Gabriella, climbs up the steps to meet them and
takes Marie’s free hand. They hold hands for a second then
all let go. Marie shakes her hands at hip height, dancing, and
Gabriella copies her. They all bob to the music together as
Hugh finishes the song.

Image above
Marie was keen to
engage with the
children at the
threshold.
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Image below
For a moment, Edith
and Marie danced to
the music together.
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“All you need is blankets. Its completely possible
to have the door open and the rain and the mist
and the drizzle and the sunshine, as long as
you’ve all got blankets.”

“The residents really appreciate all the thought,
preparation and hard work yourself and Steve
put into making it work so well and the personal
touches are great - Janet’s blanket song was
great and really made her laugh.”

“I think in some ways, most children probably
preferred the barrier…I thought for some of the
children that not having the pressure of having
to interact with the residents made them a bit
more confident. Because there were a few times
when Marie was touching Edith and I could tell
that maybe she was a bit uncomfortable with
it…[but] it might not have been that she was
uncomfortable with Marie touching her, it might
have been she was uncomfortable with the
thought that she might have been told off or she
was not allowed to do it”

Carmel, care home activity lead

Sam, childminder

Hugh, social musician

“but then we got people to step in, hold our hand
and then, one or two, and we can sing together
as a pairing…yeah, I think its lovely”
Marie, resident
“its lovely when they come, their dear little faces
round the corner there…yeah the little girl used to
come and look round the corner, dear little thing,
only about three I think”
Vera, resident
“you’d be so pleased to see the children step up
to the door…I suppose in one way it was nice
[them being] outside because they could all
came up together and did little things together.
The fact was it was cold, I don’t know whether
it was too cold for them or not but they seemed
to have proper little outfits that matched. Really
warm with hats to match…[but] it’s made our
time happy. It’s made our time before Christmas
lovely.”

“We had that conversation like ‘we need to stop
comparing this to the other project [Making
Bridges with Music] because this is a new world’.
But where this really came to the fore was at
[care home] when Marie, really kind of up on her
feet, really wanting to be involved, and it was
that moment when she approached the door
and she had her hands out and she was dancing
with the children. Of course, you can’t help but
think about the previous project when our whole
facilitation was all about guiding people to
that moment. Then you have these interruptive
concepts, like regulations, where you have to
subvert that moment that you’ve been trying to
build previously. So that was really interesting,
not necessarily negatively, because it got us to
think about all of this and our place in it.”
Steve

Maureen, resident
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Crocodile Creations
Using music, puppets and a crocodile made of painted
egg boxes, the residents, children, childminders, and
musicians all played together.
Everyone is stood at the patio doors. The children are in the
middle between Hugh and Steve, and the childminders are
on the steps behind. Hugh asks for song requests and Jo,
one of the childminders, says she liked the song from last
week about monkey’s swinging in a tree. Hugh agrees and
introduces ‘Five Little Monkey’s’ as the next song.
In this song, each finger represents a monkey. As the tune
progresses each of the five little monkeys, sitting in the tree,
get eaten by a crocodile, ‘SNAP!’, one by one until there
are no monkeys left. Hugh has three hand puppets, two of
crocodiles and one of 5 monkeys. Whilst he is searching for
them, Carmel, the care home activity coordinator, brings out
a green cardboard egg box with a long red tongue sticking
out from the mouth opening.
She tells everyone that the residents each painted a section
of the egg box and then she reassembled it into a crocodile.
One of the residents, Janet, has also made a crocodile
sock. Janet places the long black sock, with two white eyes
attached at the toe end, over her hand and shows it to the
children as they peer round the edge of the door to look.
Image above
In-between sessions, the
residents created a crocodile from egg boxes.
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Whilst we sing about the five little
monkeys, Janet nods along, waving her
hand. Then, when everyone shouts ‘SNAP!’,
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she lunges her arm forward, mimicking the actions of Hugh
with his crocodile puppet, and the children outside. I watch
her through the window smiling playfully and occasionally
she motions at me - ‘SNAP!’.

“That’s what we’ve been doing, we’ve been going to play. I think we are very lucky in this culture that the word play is the same for music as
it is for mucking about.”

Hugh introduces the next activity, and the children go back
down to the picnic blanket to get the instruments out from
the large plastic box. As they select instruments, Carmel
places the residents’ crocodile creation on the floor next
to the door, facing out to the children. It sits there silently
whilst she also gets the instruments to give to each of the
residents.

Hugh, social musician

Hugh throws the fabric crocodile puppets to two of the
childminders. ‘Here’s a crocodile for you Jo in case you need
it, and here’s a crocodile for you Laura in case you need
it.’ The idea is for the children and residents to play their
instruments along with Hugh and Steve, and emerging
artist, Harry on his saxophone. When Hugh and Steve
sing, ‘1, 2, 3, 4, STOP!’, all the instruments must be silent.
Inevitably, some of the children don’t stop in time and Jo or
Laura pretend that the crocodile is eating them. They use
the puppets to nibble at the children’s faces or arms. The
children giggle when they get caught by the crocodile.
Crocodiles continue to
crop up at different points
throughout the session.
We sing ‘Never smile at
a crocodile’, and we all
scream “ahhhh!” when
we sing about a seeing a
crocodile whilst we ‘row,
row, row our boats, gently
down a stream’. At one
point Hugh wears the
crocodile puppet as a hat.

Image left
The crocodile sat in the
doorway throughout
the session.
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“With the accordian and the other players, they
all mixed together really well and the children
sort of listened when they were told they were
going to sing another thing or play another
thing. They were quite grown up in their way.
That’s what I think. I came as much to see
the children as to see the grown-ups…I think
together it makes a good party”
Maureen, resident
“I would tell [people] about the crocodile [laughs].
How it all came apart, and I thought it was quite
amusing when the children were sitting there
and looking at me, they gave me the mouth.
They all started going like this [motions with her
hand on the crocodile model that is in front of
us], to test how sharp the teeth were. I thought
that was sweet…So it was nice that we got the
crocodile. And then Janet got the sock, that was
good, it helped to connect. It was lovely. And then,
when you were all gone, they said “don’t forget
to give the crocodile to the children” and when I
looked down it had fallen apart! But what I will
do is try to put it back together because they
want to give the children something.”
Carmel, care home activity coordinator

“For the children, I would say [one of the highlights
was] when Hugh got out the puppets, I think they
really enjoyed that.”
Sam, childminder
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Image right
Children continued to
play at the threshold,
even when the door
was closed.

The day the doors were
closed
One week, the patio doors between the residents inside
and children and adults outside, which had remained
open in all the other sessions, were closed. I was not
observing the session, but the following week, musicians,
artists and childminders all told me about the doors being
closed. In this moment, navigating the restrictions placed
on the project by the ongoing pandemic caused some
difficulty but also resulted in creativity.
As I was not at the session, this story is told through
a transcript of the interview I conducted with the
childminders present at the session. Together they
described the moment the doors were shut, and what
happened next.
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Rebecca: I suppose the other thing that sticks in my mind is
that sad day when we had to shut the doors.
Lois: Can you tell me a little about that?
Viv: I think there was a new carer wasn’t there, and he
thought it was too cold.
Rachel: And there was that gentleman by the door. It was
cold. They didn’t have the blankets did they?
Rebecca: I suppose the people that had been doing the
sessions would have known not to put certain people by
the door, particularly if they felt the cold, and that obviously
hadn’t happened...But it wasn’t just the doors that got shut,
it was the windows as well. It was almost as if they were
shutting us out.
Rachel: But when that microphone went through that open
window
Viv: Steph was on it
Rachel: That was magic! That was a magical moment.
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Rachel: We all kind of looked at each other and giggled a
little bit.
Viv: You were there with her
Rachel: You were there with her on her journey. That was
a journey. You were with her, even though there was just
a few inches of an open window. It was a really magical
moment.

It felt a great pity that [the doors were closed as]
Benji had just begun a conversation with a resident
and this was cut off, and also it meant that we really
had very little idea of what was going on inside. I
could see Steph and Evelyn and Rosemary, and I
think Steve could see John and Steph, but otherwise
very difficult, and from where the childminders were
there was reflection off the glass. So it felt like a real
pity, BUT in fact the feedback again was all good.
Image left
Music was still enjoyed
both inside and out

Image right
Ruby tried to connect
with the residents by
passing daisies from
the garden inside.

Lois: Tell me more because I wasn’t there that day, can you
describe it for me?
Rachel: Well it all felt a little bit shut off as Rebecca said. It
was like ‘oohh’, the doors were closed
Viv: Closed, like it was finished
Rachel: And it almost went like ‘ooohhh’. The energy
changed outside. [But] within seconds Steve was like, ‘oh
we’ve got the microphone’ so that was put straight through
and that created a little bit of excitement.
Viv: That was…[Steph’s] voice was amazing wasn’t it?!
Rachel: That was why I videoed it, that was why because
you could feel the shift and it all changed.
Viv: She was alive!
Rachel: She was, wasn’t she?
Rebecca: She loved it.
Viv: She was so…it was so, like a party. It was a party.
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So we got around the door being shut by giving
Steph the microphone and we had the speaker
outside. This was great, especially for ‘Chattanooga
Choo Choo, as we could hear and really respond to
her tempo changes. Usually, we (me!) just charge
on at my own speed, but because outside we could
hear her voice really clearly, we slowed down and
sang and played with her. Another moment of real
listening and connection and - a word Steve used
today - congruence. The other lovely connection was
through children collecting things in the garden and
sharing them. Ruby and Primrose brought daisies to
the door and they were given to John and Rosemary
and Rose - all of whom really loved them, and at the
end John was waving his daisies at the window. Also,
interestingly, the residents all smelled the daisies and
we talked about that sensory connection.

Hugh, social musician – post-session notes
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‘Something to remember
us by’
In this final session, a canvas painting, cards and
chocolates were given and received.

A large canvas painted with multicoloured handprints is
tucked into the hood of a pushchair. Each print is captioned
with a child’s name. Viv sees me looking at it and picks
it up cheerfully, holding it out for me to see. She tells me
that her and Rachel, another childminder, had coordinated
each child involved in the programme doing a handprint
on the canvas. The plan is to give it to the residents today,
‘something to remember us by’ she says and asks if I would
like to take a photo.
The session is nearly over, and after some deliberation
between Viv and Rachel about who is going to present the
canvas, Rachel is invited up to the door with the children.
Standing at the threshold, baby balanced on her hip in one
arm and canvas in the other, she explains to the residents
that they have produced a painting to give to them. “So you
can remember the lovely sessions we have had…so you can
remember us all, and all the brightness that we bring.”
The care home activity coordinator, Karon, takes it to
show the residents. She carries it around the edge of the
room, stopping at each armchair to let the
Image above
residents look at it before passing it on.
This canvas was
When it gets to Steph, she gets up and takes
created as a gift to the
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residents on the final
session.
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over from Karon, diligently explaining to each resident what
the canvas is. This frees up Karon and she motions to John
to come to the door. In a matter of moments, John and
Karon are stood in the doorway holding a pile of large white
envelopes. The children all gather around and one by one
John hands a card to each of them.
Once she is handed a card, Ruth goes to one of the garden
chairs at the edge of the blanket and sits quietly on her own.
Ripping the envelope, she opens the card. There is a handpainted tree on the front. It is green all over and on each of
the tentacled branches sits a shiny red blob. I watch as she
carefully turns over the front page to expose the message
inside and looks at the writing intently. She gets cross when
another child tries to distract her and turns back to look at
the front of the card again.
In the meantime, Karon and John have also brought out
chocolates. The air of excitement is further elevated as
familiar circular tubs of selection boxes are passed around.
One little boy, Michael, has stayed by the doorway and John
tries to help him open the sweet wrapping. He struggles for
a little while and then with some help manages to open it
and pass it back to Michael, who is waiting patiently.

Viv: I just thought today, John was in his comfort zone coming to the door.
Rachel: And I noticed Michael was stood there
and he was just looking at him in awe and John
was trying to get in and open the sweet for him…
it was really lovely, a really lovely moment.
Transcript from a group interview with
childminders
“It is great. Just to be involved, you know, I like
talking to them and waving to them…They seem
to enjoy it as well, as much as us. That’s the plus.”
John, resident
“We started the cards a few weeks ago. We were
going to give them out a couple of weeks back,
but [John] didn’t want to because he thought
that meant the end so that’s why we did it today,
on the last day…They chose what they wanted
on the cards, so I drew a shape and gave them
tissue paper. There’s a robin in there, and squirrels because squirrels are in the garden. There’s a
lot of leaves because the children were bringing
leaves [in] and a lot of trees…John will be talking
about it for days and he will be talking about it
tomorrow morning as soon as I come in.”
Karon, care home activity coordinator

Image above
John handed out cards
the residents had
prepared to each of the
children.
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“It felt like a family atmosphere with the sharing
at the end, and the way the children said thank
you to John, I thought that was really sweet.
Someone actually said “thank you John”. It was
really nice and I’m really glad that he made the
journey to the door to do that today.”
Steve, social musician
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Encounters Over the Threshold
Written by Hugh Nankivell
A ‘found poem’ from my weekly Rebuilding Bridges notes.
The community came to the care home window
The inner world and the outer world
Gatekeepers at the threshold
Balloons and bubbles - airborne connectors
Liminal proxy dancers
Flying around in bright coloured waterproofs
Reaching into the other space
With songs and smiles and music
Some of our preparations came to naught
Catching hold of words
Losing half of what was said
The limitations of what we are trying to do
Threshold changeover time
Changeover time
She can’t distinguish anything across the threshold
But that’s not really true
The doorway like a hive of buzzing
Children are the connection, but the music makes it special
Developing distant friendships
We are all in the same boat, but not on the same beat
Taking leaves into the house.
Taking the garden inside
You need to shut the doors, it’s much too cold for the residents.
Says who?
She didn’t cry today, but she did take her socks off.
These connections are the differences between life and living
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Image above
After the session ends,
calm descends
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The intergenerational stories shared in this book aimed
to present the research data from the Rebuilding Bridges
programme in a different way. The multi-vocal nature of the
stories resonates with the collaborative intergenerational
music sessions themselves, intertwining the various
perspectives of those involved in perhaps both disruptive and
productive ways.

Opportunities and Possibilities

The creation of these stories demonstrates the possibility
for building reflective practice into the delivery of
intergenerational programmes. The narratives produced in
this book were collectively generated, involving nothing more
than close attention and communication between those
involved. This reflective practice provides a novel opportunity
for assessing intergenerational programmes. Evaluating
intergenerational programmes for what benefits they can
provide participants is a useful and necessary task. However,
the reflections which make up these intergenerational stories
are oriented toward the ‘how’ – how songs were formed, how
connections were made, and how to facilitate interaction
in new ways. As a result, these stories show that assessing
intergenerational programmes based on outcomes may be
complimented by illuminating the ways in which people,
spaces and things interact to form connection.
This book has purposefully avoided making judgements
about the stories told, and what they might say about the
Rebuilding Bridges programme. This allows readers to draw
their own conclusions about each of the stories and provides
an opportunity for further analysis. These stories will continue
to be explored as part of my ongoing doctoral research into
intergenerational programmes. However, it is important to
acknowledge that the act of creating these stories has already
shaped the knowledge produced. Whilst some stories get
told, others remain in the shadows. Additionally, some voices
were amplified more than others. Children’s voices were
not able to be directly included, although their perspectives
were shared via the childminders using a method inspired by
the Learning Stories approach. This provides an opportunity
to enhance the way intergenerational stories are told in
the future. Ultimately, it is hoped that the approach used
to produce these stories will continue to be adapted as
practitioners and researchers develop new ways to think
about intergenerational relationships.
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